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ABSTRACT

In the context of Indonesia, which is rich in diversity, multicultural | Article History

education is very relevant to create social harmony and unity. At the | Submitted: 18 November 2025
elementary school level, the implementation of multicultural education | Received: 24 February 2026
has a vital role because this period is a phase of character formation of | Published: 30 April 2026
students. The development of multicultural education in elementary
schools is an important effort in shaping the character of students
through cultural diversity. Multicultural education aims to respect cultural
differences, promote tolerance, and strengthen national values. Through
an integrated curriculum and the development of an inclusive school
culture, students can learn to understand, respect, and celebrate
differences. The literature study method is used to analyze the concept,
the importance of multicultural education, and curriculum development
in elementary schools that focus on the formation of students' character
through a school culture approach. This research shows that
multicultural education in elementary schools can encourage the
creation of a generation with inclusive, tolerant, and respectful attitudes
towards diversity.

Keywords: Multicultural Education, Character Building, Cultural
Diversity, Elementary School, School Culture

A. INTRODUCTION

Multicultural education represents a profoundly significant approach within
the educational landscape, particularly in elementary schools, especially
within the context of Indonesia, a nation that is extraordinarily rich in its
cultural, ethnic, religious, and linguistic diversity, which enhances the
educational experience. This remarkable variety is not merely a defining
characteristic of the nation, but it also serves as a vital asset in the
development of students, equipping them with the essential qualities of
inclusivity, tolerance, and social awareness, which are increasingly important
in today's interconnected world. Amid the relentless march of globalization, it
has become imperative for students to cultivate an appreciation for
differences among individuals, engage in harmonious interactions with their
peers, and possess a profound understanding of both their own cultural
identities and those of others, thereby fostering a sense of global citizenship.

In the context of elementary education, the implementation of multicultural
education can serve as a fundamental cornerstone for nurturing the character
of students from a very young age. By facilitating interactions with a diverse
range of cultures within the school environment,
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students are afforded the opportunity to learn the importance of respecting
differences, confronting and dismantling stereotypes, as well as fostering
empathy and tolerance toward others in their community. The presence of
cultural diversity in primary schools not only enriches the learning experience
but also provides an invaluable opportunity to instill moral and ethical values
that are essential for the holistic development of children.

Moreover, multicultural education offers a robust framework for educators,
empowering them to design and implement pedagogical strategies that honor
and accommodate the varied backgrounds of their students. By embedding
multicultural values within the curriculum, educational institutions can
cultivate an inclusive learning atmosphere, wherein all learners feel
acknowledged, valued, and respected for their unique contributions. This
dynamic educational process enables students to learn collaboratively from
one another, gain insight into diverse perspectives, and foster an attitude of
openness and acceptance toward differences that may exist among their
peers.

However, it is essential to recognize that the implementation of
multicultural education within elementary schools is fraught with a variety of
challenges that must be addressed. At times, the pervasive stereotypes and
prejudices that exist within society can significantly influence the perceptions
held by students and educators concerning specific cultural groups, creating
barriers to understanding and acceptance. Additionally, the often limited
understanding and skill set of educators regarding the effective execution of
multicultural approaches can serve as a substantial hindrance to realizing the
goals associated with character education. Consequently, it is imperative that
ongoing efforts are made to enhance the capacity of educators, equipping
them with the necessary tools and strategies to design and implement
effective learning experiences that promote multicultural education.

In the pursuit of shaping the character of students, multicultural education
also plays a pivotal role in fostering a robust national identity that
acknowledges and respects the cultural identities of each individual. By
facilitating a comprehensive understanding of diversity, students are
encouraged to cultivate inclusive attitudes and to appreciate the unique
attributes of every cultural group within the tapestry of society. This form of
education transcends mere exposure to different cultures; it also reinforces
critical values such as justice, equality, and freedom, which are integral to the
character of the nation as a whole. As a result, students are anticipated to
emerge as a generation characterized by tolerance and heightened social
awareness, equipped to contribute positively to a diverse and dynamic
society.

The integration of multicultural education within the framework of
elementary schools can be effectively achieved through a multitude of
engaging and insightful activities, which may include in-depth class
discussions centered around the concept of diversity, vibrant celebrations
that honor holidays from an array of different cultures, and the thoughtful
introduction of both regional dialects and foreign languages into the
curriculum. Such activities not only serve to significantly enhance the overall
learning experience for students by exposing them to a rich tapestry of
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cultural perspectives, but they also function as a powerful vehicle for instilling
an enduring attitude of mutual respect and appreciation among young
learners. Consequently, conducting a thorough analysis of multicultural
education and its role in shaping the character and values of elementary
school students is of paramount importance and relevance in today’s
increasingly interconnected world.

It is essential to meticulously evaluate the degree to which cultural
diversity is woven into the educational process and to assess its profound
impact on the holistic development of students' character and ethical
framework. Through the diligent pursuit of this study, it is anticipated that a
variety of effective strategies will be identified and subsequently
implemented, aimed at enhancing the quality and effectiveness of
multicultural education within elementary schools. Such enhancements are
vital, as they can significantly contribute to the formation of a young
generation that possesses not only a strong character but also a well-rounded
insight into the diverse world in which they live. Ultimately, the goal of refining
basic education through these multicultural lenses is to foster an environment
that prepares students to thrive as informed and empathetic global citizens.

B. RESEARCH METHODS

The methodological approach adopted for the purposes of this research
endeavor is distinctly qualitative in nature, specifically characterized as a form
of library research, which encompasses a comprehensive series of
investigative procedures aimed at the meticulous collection of data derived
from library resources; this approach fundamentally involves a thorough
exploration of various types of literature, including but not limited to books,
encyclopedias, scholarly journals, newspapers, magazines, and an array of
pertinent documents. The data utilized in the context of this scholarly study
consists predominantly of secondary data, which is defined as information
that has been procured not through direct observational techniques, but
rather through the synthesis and analysis of findings published by prior
researchers who have conducted relevant investigations in the field.
Consequently, this reliance on secondary data underscores the importance
of building upon the foundational work established by others, thereby
contributing to a more robust understanding of the subject matter at hand.

C. RESULTS AND DISCUSSION

A. Basic Concepts of Multicultural Education

Multicultural education is a concept derived from the combination of two
distinct yet interrelated terms, namely ‘'education’ and ‘'multicultural.’
Education, in its broadest sense, refers to the systematic process through
which individuals or groups cultivate their attitudes, behaviors, and overall
character in pursuit of personal and societal maturation, employing a variety
of teaching methodologies, training sessions, experiential learning
opportunities, and educational activities. On the other hand, the term
'multicultural’ etymologically denotes a multitude of cultures, thereby framing
the context for multicultural education, particularly within higher educational
institutions and other educational environments. The objectives of
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multicultural education can be categorized into two primary dimensions: the
acquisition of knowledge and the development of attitudes. From the
perspective of knowledge, which is often referred to as cognitive goals, the
aim is to foster an understanding of different languages and cultural practices,
alongside the ability to critically analyze, interpret, and translate various
cultural behaviors and the knowledge that accompanies them. Conversely,
when considering the attitudinal goals of multicultural education, the focus
shifts towards cultivating a heightened awareness of cultural nuances,
fostering sensitivity towards diverse cultural expressions, promoting
tolerance, encouraging respect for individual cultural identities, and equipping
individuals with the skills necessary to navigate and resolve conflicts
effectively, as outlined by Zuriah (2011).

The concept of multicultural learning, however, remains somewhat
ambiguous and is a topic of ongoing debate among numerous educational
experts and scholars. This lack of clarity does not serve as a valid justification
to dismiss the notion of multicultural learning as devoid of meaning or
significance. In truth, the discourse surrounding multicultural education
mirrors the broader dialogue among educational theorists who strive to
articulate the complexities inherent in the very nature of learning itself.
Tarmizi (2020) articulates multicultural education as a philosophical
framework or perspective that emphasizes the critical importance of
understanding and respecting social and ethnic diversity, which ultimately
plays a pivotal role in shaping individual lifestyles, social interactions,
character development, and equitable educational opportunities across
various demographic groups and the nation as a whole, functioning as a
regulatory entity. In a similar vein, Choirul Mahfut (2014) posits that
multicultural education encompasses a comprehensive understanding of the
diverse cultural differences that exist, extending beyond mere education for
individuals of color to address a broader spectrum of cultural experiences
and backgrounds.

Indeed, multicultural education fosters a profound understanding that the
existence of differences among people is fundamentally a manifestation of
divine will, which we ought to approach with gratitude and appreciation, while
simultaneously learning how to coexist harmoniously amidst this diversity,
embracing a spirit of tolerance and respect for one another. This overarching
concept serves as an essential reminder for the Indonesian populace, as the
nation is characterized by a rich tapestry of racial, ethnic, religious, and social
class distinctions, all of which significantly influence the dynamics of national
existence, where it is not uncommon for tensions and conflicts to arise among
differing groups. It is imperative that the principles of pluralism are effectively
integrated into the fabric of Indonesian society, thereby ensuring the
establishment of a cohesive and prosperous nation. Consequently, in order
to effectively navigate the complexities posed by these differences, it is
essential to adopt appropriate and constructive methodologies, with
multicultural education emerging as a particularly effective and tolerant
approach.

The essence of multicultural education lies in its ability to inspire and
mobilize the younger generations to engage in thought processes, actions,
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and behaviors that align with the rich tapestry of cultural values present within
Indonesian society, thereby enabling individuals to not only coexist with but
also appreciate and celebrate differences. It is crucial to recognize that these
differences are indeed a divine gift for which we should express gratitude.
Therefore, it is within this framework that we can work towards dismantling
negative perceptions of diversity, such as intolerance, cultural dominance,
self-aggrandizement, and blame-oriented attitudes, ultimately fostering a
more inclusive and harmonious society.

B. Multicultural Education in Elementary Schools (SD)

The nation of Indonesia is characterized by a remarkable cultural plurality,
an extensive social diversity, a rich tapestry of ethnic identities, a robust
religious landscape, political aspirations that inspire unity, and a multitude of
other latent potentials that contribute to its unique national identity. In light of
these multifaceted conditions, it is imperative for the Indonesian nation to
actively engage in the promotion and implementation of multicultural
education, which is essential to navigate the complexities inherent in its
diverse societal framework. The existing scenario can be aptly described as
"multicultural,” as it necessitates concerted efforts and a profound
understanding to reconstruct the notion of "diversity," which serves as a
powerful "integrating force" designed to unify the myriad ethnicities, cultures,
and religious beliefs that coexist within the Indonesian archipelago (Digdoyo,
2018).

The burgeoning awareness surrounding multiculturalism has significantly
enhanced the collective sense of love, appreciation, and recognition that the
Republic of Indonesia emerged from the tireless struggles and visionary
efforts of its founders, who meticulously crafted the social and cultural fabric
of the Indonesian nation. The dynamic shifts that transpire within each region
of this vast country possess the intrinsic potential to influence and shape the
ongoing evolution of cultural identities. The concept of multiculturalism, while
foundational, has recently emerged as a relatively new and somewhat foreign
idea that requires further exploration and understanding. The emergence of
multiculturalism stands as a testament to the Indonesian nation's unwavering
commitment to uphold and preserve these values, ensuring their realization
within the context of contemporary democratic governance. The growing
awareness of state unity and stability has inadvertently led to the promotion
of monoculturalism, which imposes a dominant paradigm characterized by
the enforced "uniformity" of various social, political, and cultural systems,
revealing the still inadequate appreciation for true diversity among the
Indonesian populace (Hikmat et al., 2023).

The rich tapestry of differences encompassing culture, religion, political
aspirations, individual interests, shared visions and missions, diverse beliefs,
and time-honored traditions serves as an invaluable gift that fosters the
development of meaningful interpersonal relationships and enhances our
collective understanding of various issues. The quest for innovative
breakthroughs in educational practices can be diligently pursued through the
adoption of strategic approaches that position schools as pivotal centers for
socialization and the instillation of multicultural values. By harnessing this
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educational framework, we can effectively shape the character of the nation
from elementary education through to higher education, transcending the
superficial boundaries defined by the "diversity” present in our communities.
The cultural values that are essential for inheritance and development must
be systematically integrated into the education system, especially within a
pluralistic society that inherently demands a strong foundation of tolerance
and mutual respect. The practical application of multiculturalism must be
embedded in the educational curriculum of both schools and institutions of
higher learning.

By fostering an environment rich in creative ideas and innovative
methodologies within multicultural learning contexts, it is anticipated that
individuals will become more cognizant of the existence of diverse cultural
backgrounds and develop a willingness to uphold the principles of equality
and respect for all ethnicities, cultures, and religions without bias or
discrimination.  Furthermore, students should be provided with
comprehensive guidance and support aimed at facilitating the transformation
of their subjective experiences and the understanding of double-subjectivity
within their interactions. The unique experiences of each individual should
subsequently be explored through meaningful dialogue, fostering a sense of
togetherness and enabling the discovery of common ground or temporary
agreements between parties engaged in disputes or conflicts, ultimately
leading to a modus vivendi that promotes harmony and cooperation among
diverse groups.

Gorski, as referenced in the work of Puspita (2018), articulates that the
fundamental objective of multicultural education is to create an enriching
learning environment that empowers students to fully realize their utmost
potential not only as learners but also as proactive individuals who possess
a heightened awareness and sensitivity to social issues at various levels,
including local, national, and global contexts. This approach ultimately
aspires to cultivate a society that is characterized by strength, advancement,
justice, and prosperity, while simultaneously striving to bridge the divides
created by ethnic, racial, religious, and cultural differences that may exist
within diverse communities.

In a similar vein, the integration of multicultural education into the
pedagogical practices at educational institutions is of paramount importance
for fostering inclusivity and understanding among students. In this context,
James A. Banks (2002), as cited in the work of Supriatin & Nasution (2017),
proposes a comprehensive framework consisting of four distinct approaches
that educators can employ to effectively incorporate multicultural educational
content into the existing curriculum and instructional methodologies within
schools. These four approaches serve as a guideline, aimed at enriching the
educational experience by embedding multicultural perspectives and themes
that resonate with the diverse backgrounds of all students. By utilizing these
strategies, educators can ensure that the educational landscape becomes a
reflection of the multicultural society in which we live, thereby promoting an
atmosphere of respect, appreciation, and celebration of diversity among
learners. Ultimately, the implementation of these approaches not only
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enhances educational outcomes but also prepares students to thrive in an

increasingly interconnected and diverse world.

1. The Contributions Approach, This stage is the initial implementation of
multicultural education in formal education activities. This stage reflects
the small amount of multicultural education involvement in learning
activities. The form of integration in this stage is only limited to including
cultural objects, commemorating holidays, and introducing heroes from
each region.

2. The Additive Approach, At this stage, the addition of materials, concepts,
themes, perspectives, to the curriculum is carried out without changing its
structure, objectives, and basic characteristics. In this additive approach it
is often supplemented with additional written resources such as modules,
without substantially changing the curriculum. Therefore, this approach is
often referred to as the initial phase in the implementation of multicultural
education because it has not been integrated with the main curriculum.

3. The transformation approach is a stage of integrating multicultural
education into the curriculum. Banks said that this approach is a process
of multiple acculturation, so that mutual respect and togetherness can be
felt through learning experiences. The multiple acculturation conception of
the country's society and culture leads to a perspective that views ethnic,
literary, musical, and artistic events.

4. The Social Action Approach, This social action approach has included
all elements of the transformation approach, but adds components that
require students to make actions related to concepts, issues, or problems
that students learn in the learning process. Students acquire the
knowledge, values, and skills they need to participate in social activities in
the Community.

C.Development of Multicultural Education in the Elementary School

(SD) Curriculum

The incorporation of multicultural education within the Basic Education
curriculum holds significant importance, as it aligns seamlessly with the
fundamental objectives of multicultural education itself, which fundamentally
advocates for the notion of education as a pathway to freedom; this implies
that the primary evaluation of the implementation of multicultural-oriented
learning within the Basic Education framework should not hinge solely on
assessments that focus on cognitive capabilities, but rather should be
directed towards the enhancement of societal living conditions that facilitate
the cultivation of attitudes, behaviors, and thought processes characterized
by tolerance and harmony when engaging with the diversity present in their
surroundings after the completion of classroom instruction.

Furthermore, it is essential to recognize that multicultural education can be
effectively woven into a myriad of subjects offered in educational institutions,
encompassing a broad spectrum of disciplines that serve to enrich the
understanding and appreciation of diverse cultures and perspectives, thereby
fostering an inclusive learning environment that benefits all students.
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In doing so, educators are equipped to create a curriculum that not only
acknowledges but also celebrates the rich tapestry of cultural backgrounds
represented within the student population, ultimately contributing to the
development of a more equitable and empathetic society that values the
contributions of every individual, regardless of their cultural heritage.

1. Multicultural Education Through Religious Education, by integrating
religious values and beliefs in an inclusive and diverse framework of
understanding and religious educators play a central role in guiding
students to understand and appreciate the various religions and beliefs
that exist in the world. By introducing students to the teachings, worship
practices, and ethical values of various religions, this education aims to
promote tolerance, respect, and understanding between individuals of
different faiths. Some of the ways that are done to integrate the principles
of multiculturalism education into religious education in schools are:

1. Understanding other religions, in religious lessons students must learn
about the basic principles, beliefs, and practices of other religions that
exist in the world, this helps to eliminate stereotypes and build a better
understanding of other people's beliefs

2. Comparative religions, teach students to compare different religions
objectively, this not only helps students understand the differences, but
also the similarities between religions, which can reduce prejudice and
conflict

3. The importance of tolerance and appreciation, teaches students about
the importance of tolerance, appreciation, and cooperation between
adherents of different religions.

4. Supporting religious freedom, teaching students about human rights,
including religious freedom, and why it is important to respect the
religious choices of others.

2. Multicultural Education Through PPKn Education, Multicultural
education is suitable if integrated through PPKn lessons, because the
characteristics of PPKn are as a vehicle to practice mutual cooperation,
family, and social justice behaviors imbued with Pancasila values for the
realization of national unity and unity within the framework of Bhinneka
Tunggal lka. Of course, in an effort to optimize multicultural education
through PPKn as a value and moral education, so that students voluntarily
accept the reality of the nation's plurality, ideally it is necessary to apply
the concept of contextual learning. PPKn learning can internalize the
values of Pancasila and create moral qualities of students with a
leadership spirit. The ethics pursued through PPKn learning make
students focus on ethnic integration, protect peace in society, and also
maintain the values and culture that live in the surrounding environment
(Sati & Dewi, 2021). The duties of PPKn educators in multicultural
education are
1. Forming a multicultural pattern
2. Forming an attitude of mutual respect for culture
3. Forming an attitude of concern in the social environment
4. Forming a discriminatory attitude of resistance to race
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5. forming the ability to have anti-discrimination attitudes (Kusnadi &
Assa'diyah, 2020).

. Multicultural Education Through Social Studies Education, learning
activities carried out by social studies educators to instill multicultural
values, namely through learning activities such as group work, the
environment as a learning resource and learning by linking social studies
learning materials that contain character and multicultural values. The use
of social studies learning media is also considered, so that learning that
contains character and multicultural values is more fun and creative. Social
studies educators who will learn multicultural education must be well
trained in teaching ethnically, culturally, and socially sensitive materials. In
the implementation of multicultural learning through social studies
education, educators are expected to train students to solve social
problems so that students are able to make decisions and be multicultural
and tolerant related to concepts, issues, and problems they face that are
directly related to diversity.
. Multicultural Education Through School Program Education,
Multicultural education through school programs also aims to prepare
students to become global citizens who can contribute to an inclusive and
harmonious society in this increasingly connected era. Moreover, in the
current independent curriculum there is a name called the Pancasila
Student Profile Strengthening Project Program (P5) which has received
special attention both in terms of time allocation and implementation
instructions. In the P5 program, one of the dimensions is the dimension of
global diversity. The global diversity dimension has an open national
cultural identity related to diverse cultural differences with the aim that
students can develop their potential based on local wisdom values so as
to support the achievement of the Pancasila Student Profile (Khairunisa &
Utami, 2023). This P5 program can be a forum for the development of good
multicultural education. through the P5 program, the cultivation of
multicultural education will be more directed, measurable, and because it
is expected to be carried out by all schools, it hopes to support the
formation of a tolerant and inclusive society in the future.
. Multicultural Education Through Local Content Education, by
integrating local content in the curriculum, students will have the
opportunity to explore and appreciate the cultural heritage that exists
around them. It also helps learners to understand how cultural diversity
affects their daily lives and encourages respect for differences. Some of
the ways that are done to integrate multiculturalism education into the local
content in schools are:

1. Alignment with local values, the integration of multiculturalism must be
adapted to local values, cultures, and traditions that exist in the local
community

2. Inclusion of multicultural subject matter, developing special modules or
lessons that teach about the diversity of religions, cultures, languages,
and local and national history
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3. Cultural activities and events, holding extracurricular activities, cultural
events, and art exhibitions that introduce students to various cultures in
their communities including religious holiday celebrations, cultural
festivals, or visits to places of worship.

D. Character Building of Students Through School Culture
School culture is ranked the most important for developing the character

of Learners. School culture can be reflected in the relationship between

school residents, both during KBM (teaching and learning activities) and in
other interpretations such as when students communicate with school
residents. Character education is very important in the current era of
globalization. With character education, it will provide strong character
provisions for the next generation in facing the development of the times. In
the face of technological developments and the development of the times,
the character of the millennial generation is expected to have a high
competitive character (Casika, et al., 2023). According to Edward Burnett in

Alus (2014), states that culture is something complex of knowledge, morals,

beliefs, art, customs, laws, and habits that exist and are acquired by a person

as part of society.

Culture is a process that occurs in a cultured life that results in
development, change and motivation. A school culture that has been firmly
formed can be used as the first step in character building, both for students
and for school residents. There are various character values that can be
reflected in the school culture. The Ministry of National Education (2010: 9-
10) has formulated in the development of cultural education and the character
of students, which can be developed in each individual are love of peace,
friendship, communicative, love for the homeland and national spirit,
environment, caring, honesty, respect for an achievement, independence,
tolerance, discipline, religious, responsibility, love of reading, creative, hard
work, curiosity, social care, and democracy. According to Alifia et al. (2021),
the cultural diversity that exists in the community in it contains values that can
be used as a way to improve character education. Education based on
cultural diversity or multiculturalism aims to foster and guide students to be
more sensitive to the surrounding environment. In Indonesia itself, there are
various kinds and types of cultures in society that can be implemented in
learning as one of the efforts in shaping the character of students. There are
various kinds of local culture that can be used or implemented as a means of
shaping students' character, including:

1. Fairy tales or folklore, in a fairy tale or folklore there are various verbal
gestures that show the existence of a social value, meaning that a folklore
contains social values that are in society, one of which is the value of
character education. In addition, folklore contains values or meanings that
aim to grow character in a person. These meanings or values are religious,
nationalist, independent, integrity and mutual cooperation. These values
will be useful if implemented in daily life.
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2. Regional Songs, Regional Songs in general can be interpreted as one of
the musical treasures in Indonesia which contains song lyrics from an
Tribe/Ethnicity in a region. Ode et al. (2023) stated that Maelu children's
songs as one of the alternative learning media in character education, This
cannot be separated from the values or meanings contained in it. The
same thing was expressed by Safiuddin et al. (2023), stating that regional
songs can be used as one of the learning media in character education.

The song ana-ana Maelu studied by Ode et al. (2023) is a song from the
Buton area while Nopoilu Momellai by Safiuddin et al. (2023) is a song
from the Waktobi area. In the two songs contain the same meaning even
though they come from different regions, these values include
Steadfastness of Standing, Love, Self-Introspection, Respect for the
Kindness of Others, Tolerance, Religious and Friendship.

3. Pencak Silat, Pencak silat has an important role in society to form
character and improve the mental attitude and quality of the younger
generation. Pencak silat is not only theory-oriented, but involves physical,
mental, intellectual, emotional, and social. The character values contained
in it include religious, solidarity, leadership, peace, tolerance, mutual
cooperation, love for the homeland, social care and responsibility.

4. Traditional Games, Traditional games are an activity that develops and
grows in an area, where itis a requirement for cultural values and the value
system of community life that is inherited from generation to generation
(Kurniati, 2016). According to Nugroho (2005), the values contained in
traditional games are the values of democracy, education, personality,
courage, health, unity, and morals. In addition, traditional games contain
11 elements or cultural values that can be instilled in students. These
elements are fun or joy, freedom, a sense of friendship, democracy,
leadership, a sense of responsibility, togetherness and mutual help,
obedience, practicing proficiency in arithmetic, honesty and sportsmanship
in addition, in the application of playing this traditional game, students get
many good values that in the long run will become the character of
students.

5. Regional Dance, Art in the form of traditional dance is rich in cultural
values, so it can be used as a source or medium in conveying character
education. Not only is it denied that dance can be used as a place to grow
the character of students, but the dances learned also contain meaning or
values in character development. One example of a traditional dance
typical of the Minahasa tribe can be used as a source of character
education, through the approach of analyzing cultural values, in which the
dance reflects the identity of noble values of uniting and uniting, supporting
each other, helping and loving.

6. Local traditions and culture, traditions or customs cannot be separated
from local wisdom contained in the community. Local wisdom itself is a
result of a certain society that has been experienced by a society but does
not necessarily exist in other societies. Indonesia with various types of
cultures and societies certainly has various kinds of customs and local
wisdom in each region, where of course in each tradition or custom these
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directly or indirectly contain positive meanings that can be taken as
character formation

D. CONCLUSION

The significance of implementing multicultural education as a fundamental
approach to character development among students at the elementary school
level cannot be overstated, particularly in today's increasingly interconnected
world. Multicultural education serves as a critical tool for imparting an
appreciation for cultural diversity, fostering tolerance, and instilling national
values amid the rich tapestry of a pluralistic Indonesian society, where
countless cultures and traditions coexist. By seamlessly integrating
multicultural themes into the academic curriculum and fostering the growth of
an inclusive school environment, educators can effectively teach students not
only to understand but also to respect and celebrate the myriad differences
that enrich our communities.

This comprehensive study ultimately concludes that multicultural
education is instrumental in shaping learners into inclusive and tolerant
individuals, while simultaneously offering a robust framework to prepare the
younger generation to tackle global challenges, all without compromising their
cherished local cultural identities. Through the lens of multicultural education,
students are not merely educated but are also actively trained to coexist
harmoniously within a diverse society, thereby preventing potential social
conflicts and contributing to the establishment of a just and democratic social
order. In essence, the implementation of multicultural education is not just an
educational strategy but a vital mission that equips students with the necessary
skills and mindset to thrive in a multifaceted world. As such, it is imperative
that educators, policymakers, and communities come together to prioritize and
enhance multicultural education, recognizing its profound impact on fostering
a more inclusive and equitable society for all.
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